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This study examines parental practices in children’s ethical formation and
develops a conceptual framework integrating parental spirituality, guided digital
literacy, and church partnership. A qualitative case study involved 15 Christian
parents from the IFGF Tebelian Congregation. Data were collected through
semi-structured interviews and analyzed using thematic analysis. Three
interconnected dimensions emerged: parental spirituality establishes ethical
foundations through role modeling and value habituation; guided digital literacy
promotes ethical discernment through digital mediation and self-regulation; and
church partnership strengthens parental capacity through educational and
pastoral support. These findings informed the Faith-Based Ethical Formation
Ecosystem, emphasizing the synergistic relationship between family spirituality,
digital guidance, and institutional support. Children's ethical formation
represents a relational, spiritually grounded, and context-sensitive process. The
proposed framework offers a conceptual contribution to faith-based parenting

and digital ethics, warranting further validation across diverse sociocultural
contexts.

© 2026 The Authors. Published by Global Econedu.

@@@@ This is an open access article under the CC BY-NC-SA license
BY NC SA

(https://creativecommons.org/licenses/by-nc-sa/4.0)

Corresponding Author:

Ridwan Tonny Hasiholan Pane,
Sekolah Tinggi Teologi Khatulistiwa,
Email: ridwantonnypane@gmail.com

Introduction

The rapid expansion of digital technology, cultural globalization, and evolving family dynamics has
fundamentally transformed children's ethical formation within Christian families (Shin & Lwin, 2022; Utami et
al., 2022). Children's moral development increasingly occurs across interconnected environments, including
families, schools, churches, and digital platforms that expose them to diverse values, behaviors, and social
influences (Karimah et al., 2024). Although digital technologies facilitate learning and communication, they also
introduce ethical challenges involving inappropriate content, cyberbullying, misinformation, and behavioral
influences that may conflict with Christian principles (Boiliu et al., 2023; Sirait et al., 2023; Dennis et al., 2021).
These challenges require parents to move beyond conventional moral instruction toward fostering critical
judgment, ethical responsibility, and value-based decision-making in both physical and digital environments
(Samosir et al., 2026; Withey, 2023). Within Christian Religious Education, ethical formation encompasses the
internalization of spiritual values through parental modeling, relational engagement, and consistent moral
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practices (Wati & Dewantara, 2021; Purba & Retno, 2023). Consequently, parents remain the primary agents of
ethical development, while their spiritual authenticity and everyday conduct significantly influence children's
understanding and application of Christian values (Ester et al., 2022; Dethan & Wanggai, 2025).

In Indonesia, increasing digital engagement among children, changing parenting patterns, and limited family
interaction have intensified the challenges of faith-based ethical education (Putra et al., 2025). Digital
environments simultaneously provide opportunities for spiritual learning and expose children to potentially
conflicting moral perspectives, requiring parents to develop competencies in digital mediation, critical content
evaluation, and responsible technological engagement (Rumondor et al., 2025; Sugihyono et al., 2025).
However, parental responsibility cannot be separated from the broader ecclesiastical environment. Churches
contribute to children's spiritual development by providing religious education, pastoral guidance, parenting
support, and opportunities for community engagement (Rezeki et al., 2026). Effective ethical formation therefore
requires collaborative relationships in which churches strengthen parental competencies while families
consistently translate spiritual teachings into everyday practices (Rantung et al., 2025; Soares et al., 2026). This
relationship is particularly relevant to the International Full Gospel Fellowship (IFGF) Tebelian Congregation,
where the continuity between family-based spiritual practices and church ministry provides an important context
for examining children's ethical development (Aritonang & Labeti, 2026; Sitanggang, 2023). Understanding this
interaction is essential for developing contextually responsive approaches to Christian parenting amid
contemporary digital transformations.

Previous scholarship has established the significance of parental involvement, spiritual leadership, and family
relationships in children's faith development and character formation. Bulan and George (2024) emphasized
parental participation in Christian Religious Education as an important foundation for spiritual growth and
religious commitment, while Herawati et al. (2024) highlighted the Christian family's role as a primary
environment for intergenerational faith transmission. Nevertheless, existing studies predominantly examine
parental spirituality, digital parenting, and church-based family ministry as separate educational domains.
Research on digital parenting frequently prioritizes technological supervision, online safety, and parental
restrictions rather than examining how digital engagement contributes to children's ethical reasoning and
spiritual development (Andreias, 2023). Similarly, studies of church-based education often emphasize
institutional programs without adequately explaining their integration into everyday family practices. Archer
(2024) further provides a basis for considering the contextual implementation of parental responsibilities and the
relational dynamics underlying ethical formation. Consequently, a significant research gap remains concerning
how parental spirituality, guided digital literacy, and church partnership interact as mutually reinforcing
dimensions of children's ethical education, particularly within local Christian congregations in Indonesia.

To address this gap, the present study adopts Spiritual Formation Theory as its principal theoretical
foundation, conceptualizing ethical development as a continuous transformation shaped by spiritual disciplines,
interpersonal relationships, and everyday religious practices (Kristeno, 2023). This perspective recognizes that
ethical values become meaningful when children actively internalize and apply them through lived experiences
rather than merely acquiring normative knowledge (Sciacca et al., 2022). Faith Development Theory further
informs the understanding of children's progressive spiritual and moral development, while Family Systems
Theory explains how reciprocal interactions among family members influence behavioral patterns and value
formation (Weeland, 2021). These perspectives are complemented by Christian Parenting, Digital Parenting,
and Family Ministry as applied conceptual approaches. Their integration establishes a theoretical basis for
examining three interconnected dimensions: authentic parental spirituality, which provides moral foundations
through consistent role modeling and spiritual habituation; guided digital literacy, which facilitates ethical
discernment and responsible participation in digital environments; and family—church partnership, which
reinforces parental capacities through educational, relational, and pastoral support.

The novelty of this study lies in synthesizing these dimensions into the proposed Faith-Based Ethical
Formation Ecosystem, a conceptual framework that positions children's ethical development as a relational,
context-sensitive, and spiritually grounded process. Unlike approaches that independently emphasize parental
religious practices, digital supervision, or institutional religious education, this framework explains their
complementary functions within an integrated educational environment. Authentic parental spirituality
establishes the normative foundation of ethical formation, guided digital literacy translates spiritual values into
responsible digital practices, and church partnership provides institutional and communal reinforcement.
Importantly, the framework conceptualizes children as active participants in ethical learning who develop moral
discernment through dialogue, reflection, modeling, and everyday experiences. By connecting spiritual
formation with contemporary digital challenges and ecclesiastical support, the proposed ecosystem offers a more
comprehensive perspective on how Christian families can cultivate ethical responsibility while responding to
changing sociocultural conditions.
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Accordingly, this study aims to examine parental practices in children's ethical formation and develop a
conceptual framework integrating authentic parental spirituality, guided digital literacy, and church partnership
within the IFGF Tebelian Congregation. Using a qualitative case-study approach, the research explores how
these dimensions are enacted, interconnected, and reinforced through parents' experiences of spiritual guidance,
digital accompaniment, and church engagement. Particular attention is directed toward understanding the
relationship between parental spiritual commitments and everyday practices, the opportunities and challenges
of digital technology, and the complementary responsibilities of families and churches. The study contributes to
Christian Religious Education by proposing an empirically grounded conceptual synthesis that extends existing
discussions of faith-based parenting beyond isolated educational practices. Practically, the framework offers a
foundation for developing contextually appropriate parenting initiatives, digital ethics education, and
collaborative family ministry, while providing directions for subsequent research across diverse Christian family
and sociocultural settings.

Method

Research Design

This study employed a qualitative approach using an intrinsic case study design. This design was selected because
the study aimed to gain an in-depth understanding of a particular case considered unique and important to
examine within its contextual setting, namely the practice of children's faith education within Christian families
of the IFGF Sintang Congregation. The study was not intended to test hypotheses or produce statistical
generalizations but rather to explore in depth the experiences, perceptions, and meanings attributed by
informants to the practice of children's faith education within Christian family life. In this approach, the
researcher served as the primary instrument in the processes of data collection, interpretation, and analysis,
thereby enabling a comprehensive understanding of the phenomenon under investigation.

Research Setting

The study was conducted at the International Full Gospel Fellowship (IFGF) Tebelian Congregation, Sintang
Regency, West Kalimantan Province, Indonesia. The research site was purposively selected because the
congregation demonstrates particular attention to family and children's ministries and reflects diverse practices
of faith education within its congregation. These characteristics made the IFGF Tebelian Congregation an
information-rich case that was relevant to the study's focus on children's faith education within Christian
families.

Informants and Sampling Technique

Research informants were selected using purposive sampling. The primary informants consisted of 15 Christian
parents who were active members of the congregation and actively involved in supporting their children's
spiritual development. Supporting informants included the pastor, Sunday school teachers, and elders or leaders
responsible for family ministry. Informants were selected based on their relevant experiences and knowledge
concerning children's faith education within both the family and church contexts. The number of informants was
not determined through statistical calculations but according to the principle of data saturation, which was
reached when the information obtained revealed recurring patterns and no significant new information emerged.

Data Collection Techniques

Primary data were collected through in-depth semistructured interviews with the primary and supporting
informants. The interviews were conducted to explore informants' experiences, perceptions, practices, and
interpretations regarding children's faith education within Christian families. In addition to interviews, primary
data were obtained through observations of faith-education activities within families and family development
activities conducted by the church.

Secondary data were obtained from the Bible, scholarly literature on Christian Religious Education and
family ministry, relevant journal articles, and internal congregational documents, including the church profile
and family ministry programs. The use of multiple data sources was intended to provide a more comprehensive
understanding of the context and practices of children's faith education.

Data Analysis Techniques

The data were analyzed through an iterative thematic analysis process involving data familiarization, coding,
categorization, theme development, and interpretation. The analysis began with repeated readings of the
interview transcripts to develop a comprehensive understanding of participants’ experiences, perspectives, and
practices related to children’s faith and ethical formation. Relevant statements were then coded and grouped into
categories based on similarities, differences, and recurring patterns, after which the categories were refined into
broader themes. Such an iterative and systematic approach enables qualitative researchers to maintain a clear
connection between empirical data, coding processes, and emerging interpretations (Lochmiller, 2021; Bingham,
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2023). The emerging findings were subsequently organized thematically to facilitate comparison across
participants and the three principal dimensions of the study: authentic parental spirituality, guided digital
literacy, and church partnership. Particular attention was given to parental role modeling, spiritual
communication, value habituation, digital guidance, and family church interaction. The relationships among
the themes were then examined and continuously compared with the original interview data to verify the
consistency of interpretations. Finally, the three dimensions were analyzed integratively to develop a conceptual
understanding of how family spirituality, digital practices, and church support interact in children’s faith and
ethical formation. This integrative thematic process also supported the development of the proposed conceptual
model from the empirical findings (Naeem et al., 2023; Saunders et al., 2023).

Data Validity and Credibility

The credibility of the findings was strengthened through source triangulation by comparing information obtained
from parent informants with supporting informants and relevant family-development documents maintained by
the church. This process was conducted to assess the consistency of information across sources and to obtain a
more comprehensive understanding of the phenomenon. In addition, member checking was conducted by
returning selected interpretations to participants for confirmation and clarification, ensuring that the researcher’s
interpretations accurately represented the meanings and experiences conveyed by the informants.

Research Ethics

This study adhered to research ethics by obtaining voluntary informed consent from all participants before data
collection. Participants were informed about the purpose of the study, their involvement, and their rights as
research participants. Their identities and personal information were kept confidential, and the data were used
solely for research purposes. Participants were also free to decline to answer any question or withdraw from the
study at any stage without penalty or negative consequences.

Results and Discussions

In the results section, the authors present the findings of the study as empirical evidence to support the quality
and credibility of the research.

Table 1. Characteristics of Research Informants

Characteristics Description
Number of informants 15 christian parents
Status Active members of the IFGF Tebelian Congregation
Involvement Parents with children who are directly involved in the development of
children's values and ethical education within the family
Gender 8 females (53.3%) and 7 males (46.7%)
Age range 28-47 years
Educational background Senior high school to Master's degree (M.Ed./M.A.)
Family context Christian families that practice value habituation, parental modeling,

spiritual communication, and child guidance

Source: Primary research data

Based on these characteristics, the diversity of the informants provides varied perspectives on children’s
ethical education practices, drawing on the experiences of both fathers and mothers from different backgrounds.
The interview data indicate that mothers were more actively involved in accompanying children in their daily
activities and developing value-based habits, whereas fathers tended to emphasize role modeling, responsibility,
prayer, and guidance as components of spiritual leadership within the family. Nevertheless, all informants
demonstrated a shared understanding that children’s ethical education is a collective responsibility within the
family.

Table 2. Empirical Findings on Children’s Ethical Education through Authentic Parental Spirituality

Emergent Key Empirical Finding Observed Parental Relevance to
Theme Practices Children’s Ethical
Development
Alignment Parents reported efforts to Modeling honesty, Provides children with
between faith maintain consistency between  responsibility, compassion, direct and observable
and daily the Christian values forgiveness, and discipline examples of ethical
conduct communicated to their children in daily interactions. conduct.
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Emergent
Theme

Key Empirical Finding

Observed Parental
Practices

Relevance to
Children’s Ethical
Development

Parental role
modeling

Emotional and
spiritual
engagement

Openness to
parental
growth

Value
habituation
through family
routines

Challenges in
maintaining
consistency

and their own everyday
conduct.

Role modeling emerged as a
prominent pattern across the
interviews. Parents emphasized
that children learn values not
only through verbal instruction
but also through observing
parental behavior.
Parents described involving
children in shared spiritual
experiences and conversations
about faith and everyday life.

Parents acknowledged that
ethical and spiritual
development is also an ongoing
process for themselves.

Ethical education was
embedded in recurring family
activities rather than limited to
formal instruction.

Some parents reported
difficulties in consistently
implementing ethical and

spiritual practices within the
family.

Demonstrating appropriate
behavior, maintaining
positive habits, using
respectful language, and
responding constructively
to everyday problems.

Praying together, reading
the Bible, discussing faith
experiences, and talking
about moral or everyday
concerns.

Acknowledging mistakes,
apologizing to children,
discussing personal
shortcomings, and
reflecting on experiences
together.

Praying before meals and
bedtime, participating in
worship, reading the Bible,
and reinforcing positive
behavioral routines.
Managing limited time and
competing demands related
to employment, family
responsibilities, and church
ministry.

Supports children’s
acquisition of ethical
values through
observation and
behavioral imitation.

Creates opportunities for
children to connect
Christian values with
interpersonal
relationships and
everyday experiences.
Model humility,
accountability, and
willingness to learn from
mistakes.

Facilitates the repeated
practice and
internalization of
Christian values in
everyday life.
Indicates the need for
practical strategies and
supportive environments
to sustain family-based
ethical education.

Source: Primary research data

Table 3. Empirical Findings on Children’s Ethical Education through Guided Digital Literacy

Emergent Theme

Key Empirical Finding

Observed Parental
Practices

Relevance to Children’s
Ethical Development

Understanding Parents described efforts to
children’s digital understand the digital
environments platforms, applications,
games, and content accessed
by their children.
Guided technology Parents emphasized
use accompanying children in
their use of technology
rather than relying solely on
prohibition or restriction.
Transforming Digital technology was
digital risks into viewed not only as a
learning potential source of risk but
opportunities also as a medium for

Development of
digital wisdom

reinforcing family-based
value education.
Parents emphasized the
importance of helping
children evaluate, select,

Identifying applications,
social media platforms,
games, and digital content
used by children.

Accompanying children
when accessing digital
content and discussing

appropriate and
inappropriate uses.

Using Bible applications,
Christian digital music,
educational videos, and
discussions of selected

digital content.

Encouraging critical
thinking, discernment, self-
control, and responsible
decision-making.

Enables parents to
provide guidance that is
responsive to children’s

actual digital

experiences.
Encourages children to
develop responsibility in
making digital choices.

Creates opportunities for
Christian values to be
practiced and discussed
within contemporary
digital contexts.

Supports children’s
capacity to make
ethically informed
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Emergent Theme Key Empirical Finding Observed Parental Relevance to Children’s
Practices Ethical Development
and respond appropriately decisions in digital
to digital content. environments.

Parents connected children’s
digital behavior with values
already emphasized within

the family.

Integration of
Christian values in
digital practices

Discussing love,
responsibility, honesty,
respect, self-control, and
appropriate behavior in
relation to digital
activities.

Extends ethical learning
from the family
environment into
children’s everyday
digital interactions.

Source: Primary research data

Table 4. Empirical Findings on Church Partnership in Children’s Ethical Education

Emergent Theme Key Empirical Finding

Forms of Church
Support

Relevance to Family-
Based Ethical Education

Clarity of parental
and church roles

Parents viewed the family as
the primary setting for
children’s ethical education,
while the church was
expected to provide
complementary support.

Mutual respect Parents expressed the need
and non- for church support that
judgmental recognizes family challenges
support without creating feelings of
judgment.

Parental Parents identified a need for

empowerment additional knowledge and

skills to address
contemporary parenting and
digital challenges.

Complementary Church-based activities were

church programs perceived as complementary
to ethical education already

taking place within families.

Pastoral Parents indicated that
accompaniment families may require
additional support when
facing difficulties in
children’s education and
development.
Two-way Parents valued opportunities
communication to communicate their

challenges, concerns, and
educational needs to church
leaders and ministry workers.

Reinforcing values and
practices introduced by
parents rather than
replacing the family’s
educational role.

Pastoral accompaniment,
open communication,
and supportive interaction
with families.

Christian parenting
seminars, digital
parenting training, and
educational resources.

Sunday School, small
groups, family worship,
and family development

programs.

Family counseling and
spiritual accompaniment.

Dialogue involving
parents, pastors, and
church ministry
personnel.

Maintains parental
responsibility while
strengthening the
broader support system
for children’s ethical
development.
Strengthens trust and
creates a supportive
relationship between
parents and the church.

Strengthens parents’
capacity to provide
consistent ethical
guidance at home.

Reinforces values
introduced in the home
through additional
communal learning
experiences.
Provides families with
relational and spiritual
resources for addressing
educational challenges
constructively.

Enables church services
and programs to respond
more appropriately to the

contextual needs of
families.

Source: Primary research data

Table 5. Integration of the Three Dimensions of Children’s Ethical Education

Model Position Core Elements Educational Expected
Component within the Mechanism Contribution
Model
Authentic Foundational Integrity, role Role modeling, value Establishes the
parental dimension modeling, spiritual habituation, and relational and moral
spirituality involvement, and spiritual foundation for
continuous growth communication
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Model Position Core Elements Educational Expected
Component within the Mechanism Contribution
Model
children’s ethical
development.
Guided digital Adaptive Digital awareness, Dialogue, content Enables children to
literacy dimension parental guidance, evaluation, guided apply ethical values
discernment, and technology use, and within digital
digital wisdom ethical decision- environments.
making
Church Supporting Parental Family development, Strengthens the
partnership infrastructure empowerment, accompaniment, continuity and
complementary resource provision, capacity of family-
ministry, pastoral and community based ethical
support, and support education.
communication
Role modeling Integrative Behavior, dialogue, Parent—child Connects Christian
and value mechanism reflection, and interaction and values with
communication habituation family—church children’s everyday
communication experiences and
practices.
Children’s ethical Integrative Interaction among Collaboration among Provides a
education model parental spirituality, family, digital contextual,
ecosystem digital literacy, and environment, and integrated, and
church partnership church community sustainable

framework for
children’s ethical
education.

Source: Primary research data and conceptual synthesis of the findings

Table 6. Conceptual Model of Faith-Based Children’s Ethical Education

Model Stage

Core Component Process Identified Conceptual Output
Foundation Authentic parental ~ Parents embody Christian values in  Parental role modeling and
spirituality their own lives before moral credibility.
communicating them to their
children.
Value Role modeling and  Christian values are communicated  Children’s understanding
transmission spiritual through everyday family and habituation of ethical
communication interactions, dialogue, and shared values.
spiritual practices.
Contemporary Guided digital Parents accompany children in Digital wisdom and
context literacy understanding and using digital ethically informed
technology responsibly. decision-making.
External Church partnership The church empowers parents, Strengthened parental
support provides pastoral accompaniment,  capacity and continuity of
and offers complementary ethical education.
educational resources.
Integration Family—digital The three dimensions operate in a An integrated ecosystem
environment—church complementary and mutually for children’s ethical
reinforcing relationship. education.
Conceptual Faith-based Christian values are applied Contextualized, integrated,
outcome children’s ethical consistently across family life, and sustainable ethical
education digital environments, and church-

education for children.
supported contexts.

Source: Primary research data and conceptual synthesis of the findings
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Authentic Parental Spirituality

Role Modeling and Value Communication Children’s Ethical Education

¢ Consistent life example ¢ Moral understanding

¢ Spiritual communication ¢ Decision-making based on Christian values
e Value habituation in daily life ¢ Ethical behavior in everyday life

Guided Digital Literacy

Parental Guidance and Digital Wisdom Children’s Ethical Education

¢ Digital accompaniment * Responsible digital behavior

¢ Content evaluation and critical thinking ¢ Ethical decision-making in online environments
¢ Self-regulation and discernment ¢ Adaptive and wise use of technology

Church Partnership
Parental Empowerment and Family Support Sustainability of Children’s Ethical Education
¢ Parenting education and training ¢ Strengthened parental capacity
¢ Pastoral accompainment ¢ Consistent moral guidance between home and church
¢ Community and learning resources ¢ Long-term and holistic ethical formation

Figure 1. Conceptual Model of Children Ethical Education

The findings demonstrate that authentic parental spirituality constitutes the foundational dimension of
children's ethical formation, operating through the consistency between religious beliefs, parental behavior, and
everyday family interactions. Rather than functioning merely as religious instruction, parental spirituality
provides an experiential foundation through which children observe, interpret, and internalize Christian ethical
values. This finding reinforces previous research emphasizing parental role modeling and spiritual engagement
as essential mechanisms of moral development (Boloje, 2024; Nurmawati, 2025; Hegeg, 2020). Ethical values
such as honesty, compassion, responsibility, and forgiveness become meaningful when consistently
demonstrated through parental communication, conflict resolution, and daily decision-making (Muzekki et al.,
2024; Putri et al., 2025). Furthermore, supportive parent—child relationships facilitate moral reflection, emotional
security, and opportunities for ethical learning, consistent with relational perspectives on character development
(Sari et al., 2026; Fristyarini et al., 2025). Importantly, parental authenticity also involves acknowledging
mistakes, demonstrating accountability, and engaging children in reflective dialogue rather than relying
exclusively on authoritative moral instruction (Buaya, 2024). These findings extend conventional interpretations
of Christian parenting by positioning spirituality not simply as a personal religious attribute but as a relational
and pedagogical mechanism that transforms theological commitments into observable ethical practices.
Consequently, children's ethical formation emerges through repeated interactions involving parental modeling,
value communication, experiential learning, and spiritual habituation.

The second dimension concerns guided digital literacy as an adaptive mechanism through which Christian
ethical values are translated into children's increasingly digital experiences. The findings suggest that parental
spirituality alone may be insufficient to address contemporary ethical challenges unless parents possess the
competencies required to understand digital environments and guide children's technological engagement
(Anorica, 2025). Guided digital literacy therefore extends beyond technological supervision and restrictive
mediation toward critical content evaluation, ethical dialogue, responsible participation, and the development
of children's self-regulation. This interpretation aligns with research demonstrating that active parental mediation
and supportive parent—child communication contribute to more constructive digital engagement and greater
parental awareness of children's online experiences (Liu et al., 2023; Gerzicakova et al., 2023). Moreover, digital
parenting should be understood as a dynamic relational process involving negotiation, trust, and adaptation to
children's developmental needs rather than a fixed set of technological restrictions (Laftona et al., 2024). Within
Christian ethical education, this approach enables parents to connect spiritual principles with practical digital
dilemmas, including online communication, misinformation, inappropriate content, and responsible technology
use. The findings therefore extend existing digital parenting perspectives by emphasizing the integration of
ethical discernment and spiritual guidance, positioning digital literacy as a context-sensitive educational practice
rather than merely a protective or technical competence.
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The third dimension highlights family—church partnership as an essential supporting infrastructure that
strengthens parental capacity and sustains children's ethical formation. The findings indicate that effective church
involvement depends not on replacing parental responsibilities but on empowering families through spiritual
guidance, parenting education, reciprocal communication, and pastoral accompaniment. This interpretation
supports previous scholarship emphasizing the importance of connecting church-based family ministry with
everyday faith formation within the home (Mermilliod, 2021; Hafashimana, 2022). Collaborative relationships
among parents, churches, and religious educators can strengthen continuity between institutional religious
instruction and family-based ethical practices, particularly when communication and parental participation are
actively encouraged (Tarihoran et al., 2024). Furthermore, contemporary digital challenges require churches to
provide practical resources that enable parents to navigate children's technological experiences while
maintaining coherent Christian ethical orientations (Muyapa, 2026). The findings reinforce research identifying
parental involvement and collaborative ministry as central to children's spiritual development (Andreias, 2023;
Trisnawati et al., 2026). However, the present study extends these perspectives by conceptualizing church
partnership as an enabling structure characterized by role clarity, reciprocal communication, parental
empowerment, and continuity of ethical formation across home and church environments. Accordingly, church
effectiveness should be understood not exclusively through participation in religious programs but also through
its contribution to parents' capacity to cultivate ethical values consistently within everyday family life.

Integrating these findings, the proposed Faith-Based Ethical Formation Ecosystem conceptualizes children's
ethical development as an interconnected process involving authentic parental spirituality, guided digital literacy,
and family—church partnership. Its principal theoretical contribution lies in explaining the complementary
functions of these dimensions rather than treating them as independent determinants of ethical formation.
Parental spirituality establishes the normative foundation through which Christian values are embodied and
communicated, consistent with evidence emphasizing intergenerational religious transmission and parental
involvement in children's spiritual development (Gemar, 2023; Amanit & Willyam, 2025). Guided digital
literacy facilitates the contextual application of these values through active parental mediation and ethical
reflection, while church partnership provides institutional and relational support that reinforces parental
engagement. This interpretation is consistent with research highlighting the importance of integrating parental
example, communication, and everyday spiritual practices in Christian character education (Halawa et al., 2024;
Kalensang et al., 2025). Furthermore, the framework supports the centrality of the family as the primary
environment for ethical formation while recognizing the complementary contributions of religious institutions
and digital environments (Aritonang & Labeti, 2026). Unlike fragmented approaches that emphasize religious
instruction, technological restriction, or church-based programming independently, the proposed ecosystem
identifies the relationships through which spiritual commitments are translated into ethical practices. Its
conceptual significance therefore resides in positioning children's ethical formation as a relational, adaptive, and
context-sensitive process sustained through continuous interaction among family spirituality, digital guidance,
and ecclesiastical support.

The integrated framework also suggests that ethical formation develops through reciprocal relationships
rather than a predetermined linear sequence. Parental spirituality informs ethical guidance in digital
environments, emerging technological challenges encourage reflection on parenting practices, and church
support strengthens families' capacity to respond to changing educational and spiritual needs. These reciprocal
processes emphasize children's active participation in moral learning through observation, dialogue, reflection,
and repeated ethical practice. Nevertheless, the framework should be interpreted within the methodological
boundaries of the present qualitative case study. Because the findings were derived from the perspectives of 15
Christian parents within a single congregation, they provide a contextually grounded conceptual interpretation
rather than evidence of causal relationships or broad generalizability. The absence of direct children's
perspectives and longitudinal observations also limits conclusions regarding the actual internalization and
sustained behavioral expression of ethical values. Future research should therefore examine the proposed
framework across diverse congregational and sociocultural settings, incorporate children's and church leaders'
perspectives, and investigate how the three dimensions interact over time. Despite these limitations, the study
contributes to Christian Religious Education by offering an integrated conceptual foundation for understanding
how parental spirituality, guided digital literacy, and church partnership may collectively support children's
ethical formation within contemporary Christian families.

Conclusions

This study concludes that children’s ethical formation within Christian families is shaped by the interconnected
roles of authentic parental spirituality, guided digital literacy, and church partnership. Based on a qualitative
case study involving 15 Christian parents from the IFGF Tebelian Congregation, the findings highlight parental

Journal homepage: http://jurnal.globaleconedu.org/index.php/jels



Faith-based ethical formation in children: a conceptual framework of parental ... 149

spirituality as the foundation of ethical values through role modeling and daily practices, guided digital literacy
as a means of fostering responsible digital engagement, and church partnership as essential support for
strengthening parental capacity. The integration of these dimensions produces the Faith-Based Ethical
Formation Ecosystem, a conceptual framework that positions the family as the primary environment for
children's ethical development. This framework contributes to Christian Religious Education by conceptualizing
ethical formation as a relational, spiritually grounded, and context-sensitive process. Although grounded in a
single congregational context, the proposed framework provides a foundation for further research across diverse
sociocultural settings.
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